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Dear Colleagues,

Spring means many positive things, among which the annual EALTA conference is an excellent example. Last year we met  
at the University of Warwick for some very well organised and rewarding days, focusing on different aspect of the CEFR.  
Many thanks again Claudia Harsch and your team for all the good work! And this year we are meeting in beautiful  
Copenhagen, where Slobodanka Dimova and her colleagues have planned this year’s highly interesting conference.

Before commenting on the conference, however, there is good reason to take a brief look at what has happened in 
EALTA during the past year. We will return to this during the Annual General Meeting, but a few words here too seem 
well motivated.

The EALTA membership numbers have continued to grow and we are now more than 1600 members in 44 European  
countries and 36 countries in the rest of the world. There are seven Special Interest Groups focusing on essential issues: 
CEFR; Classroom-based Language Assessment; Assessing Writing; Academic Purposes; Assessing Speaking; Translation and 
Interpreting, and Signed Language Assessment. All this is of course extremely positive and creates opportunities for rich 
communication for the benefit of all. This communication takes many forms, from networking and digital contacts to physical 
meetings and events of different kinds. In line with our philosophy of transparency and sharing, there are materials available 
on our website for the following successful activities that have taken place since the last conference:

• The third EALTA Summer School at the Università per Stranieri in Siena, Italy, with the theme  
“Testing and Assessment for Learning Languages”;

• The fifth Classroom-based Language Assessment SIG Symposium at the University of Cyprus;

• The SIG Seminar Assessing Writing/EAP Assessment at the University of Warwick.

Hosting events like these takes a great deal of work, and we owe the organizers a great many thanks for providing us with 
the opportunity to meet, get high quality input and share ideas!

We are now about to hold our 12th conference, at the University of Copenhagen in Denmark, with the theme “Policy 
and Practice in Language Testing and Assessment ”. As before, we received a large number of proposals, each of which 
was anonymously evaluated by three reviewers. Out of all submissions, thirty will be presented as papers, nine as 
work-in-progress reports, and eight as posters. In addition, there will be three plenaries, three pre-conference workshops 
and four SIG meetings. Taken together, the program will highlight a wide variety of important aspects of the policy theme. 

On Saturday afternoon, May 30, between 15.45 and 17.45, we are also going to hold the 2015 Annual General Meeting, 
which will have four themes: reports on activities during the past year; discussion of EALTA policy issues; elections, and brief 
announcements of the 2016 Annual Conference and Summer School. Among the issues to be discussed, the question of 
EALTA’s further development and support to the language testing and assessment community is of obvious importance. 
At last year’s AGM, we asked for suggestions for different kinds of extended activities and actions, and we will report on  
the outcome of this and hopefully reach some operative conclusions. In addition, there will be three elections, for EALTA  
Secretary, Treasurer and Upcoming President, the latter a new function decided on at last year’s AGM. As announced earlier, 
only Individual, Associate and Expert Members of EALTA have the right to vote.

I now reach the end of my second year as EALTA President, and I am very happy to be able to work together with colleagues 
in and for this association, whose wide membership and goals of collegial cooperation and support represent something truly 
unique and impressive.

I look forward to seeing many of you during the conference and to being in touch with even more during the year to come.

Very best wishes,  
Gudrun Erickson, President of EALTA
April 30, 2015

A Message from the President
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Tuesday 26th – Thursday 28th May

Friday 29th May

Conference Program

Thursday  
10.30-13.00

Thursday 
14.00-17.30

Thursday 
18.00-20.00

Rooms 27.0.17, 27.0.47, 27.0.49 and 27.0.9 
SIG MEETINGS

Building 22
REGISTRATION 

Room 23.0.50 
WELCOME

Bridging the policy-practice formative assessment gap: 
A language assessment literacy
Ofra Inbar-Lourie

Language tests for university admission:  
A mismatch between test and practice
Bart Deygers

Examining the validity of a post-entry screening tool in its policy context
Catherine Elder, Ute Knoch and Sally O’Hagan

Exploring rater variability in a foreign language speaking test
Linda Borger

Tuesday 
13.30-17.30

Wednesday 
10.30-17.30

Room 27.0.47  

Performance-based 
testing: Rating scales 
and raters
April Ginther and  
Nancy Kauper 

Room 27.0.49 
 
Self-assessment,  
the CEFR, and the ELP
David Little

Room 27.1.47

Standard setting – 
how to implement 
good practice
Charalambos Kolias and 
Sauli Takala

8.15-8.50

8.50-9.00

9.00-10.00 

10.00-10.30 

10.30-11.00

11.30-12.00 

11.00-11.30 

KUA2
WELCOME RECEPTION

REGISTRATION

WELCOME

KEYNOTE PRESENTATION I / ROOM 23.0.50

PAPERS (PRESENTATION 20 MIN.,10 MIN. Q&A) / ROOM 23.0.50

PRE-CONFERENCE WORKSHOPS

COFFEE BREAK
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Real-time assessment of test markers reliability: Ensuring valid results
Sebastien Portelli, Vincent Folny and Sébastien Georges

Choosing between international and locally-produced English tests:  
Stakeholders’ attitudes and perception
Yi-Long Jaw and Jessica Wu

14.30-14.55

15.00-15.25

15.30-15.55

16.30-16.50

Room 22.0.11
 
Test impact on 
practice in adult FL 
education in Aragon, 
Spain
Mary Silvia Roche

Room 22.0.11
 
Teacher-designed high 
stakes testing: 
Washback and impact
Daniel Xerri and 
Patricia Vella Briffa

Room 22.0.11
 
Test preparation 
beliefs and practices 
in a high-stakes 
context: A teacher’s 
perspective
Atta Gebril

Room 22.0.11
 
Descriptors for 
reading: Which one(s) 
make(s) the difference
Monique Reichert

Room 23.0.50
 
A post-entry 
English and French 
vocabulary size in 
Flemish learners
Elke Peters, Tom Velghe and 
Tinne Van Rompaey

Room 23.0.50 
 
Investigating the 
comparability of 
different level test 
results using the 
Rasch model 
Keita Nakamura

Room 23.0.50
 
Revisiting the Tunisian 
Baccalaureate:  
Between a changing 
educational policy 
and historical  
stagnation
Moez Athimni and 
Afef Labben

Room 23.0.50
 
Prototyping new 
assessment tasks in an 
academic context
Sonja Zimmermann and 
Daniela Marks

Room 23.0.49
 
Finnish language 
proficiency of 
immigrant physicians 
in Medical Licensure 
Examinations
Maija Tervola

Room 23.0.49 
 
A comparability 
study of two Italian 
language proficiency 
tests for adult 
immigrants
Paola Masillo

Room 23.0.49
 
One test, two 
purposes: The Swedish 
test in the Finnish 
National 
Certificates
Marita Härmälä

Room 23.0.49
 
A cross-language  
investigation of 
differences in 
adolescent writing 
ability 
Roxanne Wong and 
Carl Swartz

12.00-12.30 

12.30-13.00 

13.00-14.30 

15.55-16.30 

PARALLEL PAPER SESSIONS (PRESENTATION OF PAPER 20 MIN., 5 MIN. Q&A)

COFFEE BREAK

LUNCH BREAK

PARALLEL WORK-IN-PROGRESS SESSIONS (PRESENTATION OF PAPER 15 MIN., 5 MIN. Q&A)
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16.55-17.15

17.20-17.40

11.30-11.55

Room 22.0.11
 
Mind the gap: 
Bridging new  
curricular policy and 
assessment in practice
Doreen Spiteri

Room 22.0.11
 
Assessing content 
in an oral EFL exam 
in Norway: 
A teacher perspective
Henrik Bøhn

Room 22.0.11
 
Empirical validity  
evidence for the  
Common European 
Framework of  
Reference scales
Katrin Wisniewski

Room 23.0.50
 
Predictive validity of 
TOEFL iBT – informing 
admissions policy and 
practice in a 
UK-setting
Claudia Harsch, 
Ema Ushioda and 
Christophe Ladroue

Room 23.0.50
 
Developing language 
assessment literacy 
profiles for different 
stakeholders – needs, 
lacks and wants
Benjamin Kremmel and 
Luke Harding

Room 23.0.50
 
Test-taker feedback, 
quality control, and 
program evaluation
April Ginther and 
Nancy Kauper

Room 23.0.49
 
Rater training through 
reflective thinking
Aylin Unaldi

Room 23.0.49
 
The cognitive 
validity of repeating 
the input in listening 
assessment
Franz Holzknecht

Room 23.0.49
 
Building a validation 
argument for  
interpreter  
certification  
performance testing
Chao Han and Helen Slatyer

SOCIAL EVENT: RECEPTION AT THE MONKS’ CELLAR20.00-23.00 

Saturday 30th May

9.00-10.00 The scholarship of validity with policy-driven testing systems
Micheline Chalhoub-Deville

Same organisation, same practices?  
Comparing raters of speaking across international contexts
Luke Harding and Mark Griffiths

Assessing low educated L2-learners – issues of fairness and validity
Cecilie Carlsen 

10.00-10.30

10.30-11.00

11.00-11.30 COFFEE BREAK

KEYNOTE PRESENTATION II / ROOM 23.0.50

PAPERS (PRESENTATION 20 MIN.,10 MIN. Q&A) / ROOM 23.0.50

PARALLEL PAPER SESSIONS (PRESENTATION OF PAPER 20 MIN., 5 MIN. Q&A)
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12.00-12.25

12.30-12.55

Room 22.0.11
 
Assessment literacy 
in the Brazilian  
English without  
Borders Programme
Gladys Quevedo-Camargo 

Room 22.0.11
 
Teachers setting the 
assessment (literacy) 
agenda
Tineke Brunfaut and 
Luke Harding

Room 23.0.50
 
Language test  
performance and  
confidence
Anna Mouti and  
George Ypsilandisr

Room 23.0.50
 
University entry
English exam policy 
in Spain: A proposal 
for change
María Dolores López Navas

Room 23.0.49
 
A bespoke computer-
tablet application for 
an academic English 
speaking test in Japan
Dan Joyce 

Room 23.0.49
 
How a CEFR-linked 
test of ESP can inform 
educational policy
Zoltán Lukácsi 

Sunday 31st May

Operationalising an assessment use argument approach
Barry O'Sullivan 

Effects of policy and practice on CLIL in Sweden
Liss Kerstin Sylvén 

Developing and validating a tool for setting minimum score requirements 
on a young learners assessment
Spiros Papageorgiou, Patricia Baron and Richard Tannenbaum 

9.30-10.00

10.00-10.30

10.30-11.00

12.55-14.15 

15.15-15.45 

15.45-17.45 

19.00-20.00 

20.15-23.00 

CEFR Linkage: Bringing together education reform policies, external  
assessment and classroom realities
Elena Prokhorova, Tatyana Timofeyeva and Olga Lankina

Developing a diagnostic, post-entry language assessment amidst changing 
policy and practice
Alan Urmston and Michelle Raquel

14.15-14.45

14.45-15.15

PAPERS (PRESENTATION 20 MIN.,10 MIN. Q&A) / ROOM 23.0.50

PAPERS (PRESENTATION 20 MIN.,10 MIN. Q&A) / ROOM 23.0.50

LUNCH BREAK

COFFEE BREAK

CANAL CRUISE

CONFERENCE DINNER AT CAFE AND RESTAURANT OFELIA

ANNUAL GENERAL MEETING / ROOM 23.0.50

11.00-11.30 COFFEE BREAK
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11.30-12.30 Into the mind of the academic listener:  
The mismatch between testing conventions and real-world needss
John Field

Predicting college grades from an English language test:  
Need for meaningful subsamples 
Brent Bridgeman

Testing in Higher Education: Restraints and restrictions 
Hans Platzer and Romana Zeilinger

Maintaining marking consistency in a large scale international test 
Judith Fairbairn

Second-language skills and cognitive ability:  
Causes and consequences of their interrelation 
Hella Klemmert

Assessment literacy in English teacher education programmes in Hungary:  
Policy vs. reality 
Ildikó Csépes

Task development of speaking tasks within the Austrian “matura“ project 
Thomas Koidl

Quizzes: Assess learners’ language skills? Or teachers’ test-writing skills?
Sener Es

Assessing language teachers’ ESP: 
Developing a scale for diagnostic assessment
Alexey Korenev, Tanya Ershova, Carolyn Westbrook and Yvonne Merry

13.30-17.00 TRIP TO KRONBORG CASTLE

Poster presentations

Friday & Saturday during coffee and lunch breaks,  

Foyer of Building 22
13.00 – 14.30 

KEYNOTE PRESENTATION III / ROOM 23.0.50



11

EALTA 2015  
Policy and Practice in Language 
Testing and Assessment

Friday 29th May

08.00 – 08.50 / Foyer of Building 22

08.50 – 09.00 / Room 23.0.50 

09.00 – 10.00 / Room 23.0.50

Bridging the policy-practice formative assessment gap: 
A language assessment literacy perspective
Ofra Inbar-Lourie, Tel-Aviv University

Ever since Black and Wiliam's seminal 1998 'Inside the Blackbox' publication and the ensuing 'Assessment for Learning' 
movement, formative assessment paradigms have become part and parcel of educational assessment policies in many 
parts of the world. The language testing field is also gradually acknowledging and partially embracing formative  
assessment motifs, striving to create cultures where assessment 'for', 'as', and 'of' learning co-exist harmoniously. 
However, contrary to these somewhat idealized expectations, reality shows that external tests still powerfully prevail and 
dominate the scene nurtured by national and international policies and standards, while implementation of formative 
assessment for learning principles and practices lags far behind the declared policies. 
This presentation will attempt to critically probe what may account for this discrepancy and what has and is going amiss 
in the process. It will first question the robustness of the theory and its dichotomous underpinnings, its feasibility and 
resilience in view of strong global and local language policies as well as complex classroom realities. It will then suggest 
examining the role of language assessment literacy in enhancing and bridging the gap between assessment policies and 
practices.

Ofra Inbar-Lourie lectures at the Language Education program in the School of Education at Tel-Aviv University  
where she also heads the unit for teacher education. Her current research interest in language assessment is in the area 
of language assessment literacy within assessment culture, mainly among teachers, and she recently served as the guest 
editor of a special Language Testing Journal issue devoted to this topic. She is also involved in international and local  
language policy research issues, particularly in the use of English as a medium of instruction in higher education vis-à-vis 
the use of international language standards and the setting of municipal language policies. She is the co-editor of two 
recently published books (2014), Challenges for language education and policy: Making space for people (with Bernard 
Spolsky and Michal Tannenbaum), and Issues in language teaching in Israel (with Smadar Donitsa-Schmidt)

Friday & Saturday during coffee and lunch breaks,  

Foyer of Building 22

REGISTRATION

WELCOME

KEYNOTE PRESENTATION I
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10.00 – 10.30 / Room 23.0.50

10.30 – 11.00 / Room 23.0.50

Language tests for university admission:  
A mismatch between test and practice
Bart Deygers, University of Leuven

Examining the validity of a post-entry screening tool in its policy context
Catherine Elder, Ute Knoch and Sally O’Hagan, University of Melbourne

In Flanders, Belgium, institutions of higher education require a B2 certificate for admission. This policy is largely based on 
convention rather than on an analysis of the practice in the target language use context. The purpose of this study then is 
to identify the actual linguistic demands towards aspiring students and to compare these to the L2 entrance tests’  
constructs. The following research questions were identified: 
RQ1: Which language skills are essential for a student to master on day 1 of university education? At what level should 
these skills be mastered?
RQ2: How do the real-life requirements compare to the construct of the current admission tests?
In this qualitative study, two types of participants were consulted. First, 24 academic staff members took part in six semi-
structured two-hour focus groups in order to determine the linguistic expectations of academic staff towards students 
on the first day of their academic career. The second group of participants consisted of twelve L2 students who were 
interviewed monthly about the linguistic demands they faced during their first semester. All focus groups were recorded, 
transcribed and double coded, a priori and inductively, using NVivo 10.
The findings have fundamental implications for the Flemish university admission policy. The current L2 entrance tests 
operationalize cognitive skills that are not expected of L1 students, opening up questions about fairness and construct 
irrelevant variance. Furthermore, all data indicates that the B2 level lies below the actual level needed to perform the basic 
tasks expected of students entering university.

Post-entry English language assessments (PELAs) designed to identify the language needs of linguistically and culturally 
diverse student populations entering English-medium universities have been instituted in many higher education contexts 
worldwide. Designing PELAs that are efficient enough to be administered on a large scale and sensitive enough to  
identify individual language learning needs poses significant challenges that have seldom been systematically addressed  
in published research.
The current paper adopts an interpretive, argument-based approach (inspired by Kane, 2006 and Bachman and Palmer, 
2010) to exploring the validity of the Academic English Test (AEST), a PELA screening instrument trialled in two faculties 
(Engineering and Commerce) of a university with a highly heterogeneous student population. Validity evidence (both  
qualitative and quantitative) is drawn from the development phase of the AEST, the trial implementation and the  
evaluation phase of the trial.
Evidence from the development phase supports the first three inferences in Kane’s validity argument (evaluation,  
generalizability and explanation), showing that the AEST is both technically adequate, relevant to the academic domain 
and effective in balancing the demands of efficiency and diagnostic sensitivity. Data from the trial however reveals 
problems in relation to the utilization inferences in the validity argument concerning the appropriateness of score-based 
decisions and the perceived consequences of test use. These problems are found to stem largely from limitations in the 
institutional policy. We conclude that implementing the same test in a more hospitable policy setting might produce very 
different outcomes and assert the importance of evaluating tests in their policy contexts.   

11.00 – 11.30 

COFFEE BREAK

PAPERS
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11.30 – 12.00 / Room 23.0.50

12.00 – 12.30 / Room 23.0.50

12.30 – 13.00 / Room 23.0.50

Exploring rater variability in a foreign language speaking test
Linda Borger, University of Gothenburg

Real-time assessment of test markers reliability:  
Ensuring valid results
Sebastien Portelli, Vincent Folny and Sébastien Georges, Centre international d’études pédagogiques (CIEP)

Choosing between international and locally-produced English tests:  
Stakeholders’ attitudes and perceptions
Yi-Long Jaw, National Taiwan University and Jessica Wu, National Taiwan Normal University

This exploratory study aims to provide insight into the issue of rater variability in a paired speaking test, part of a mandatory 
Swedish national test of English. Six authentic conversations were rated by (1) a group of Swedish teachers of English 
(n=17), using national performance standards, and (2) a group of external CEFR raters (n=14), using scales from the CEFR, 
the latter to enable a tentative comparison between the Swedish language syllabus and the CEFR. Quantitative and  
qualitative methods were employed to analyse scores and raters’ justifications of these scores in the form of concurrent 
written comments. As expected, findings showed some variability of ratings as well as differences in consistency. Analyses 
of the written comments, using NVivo 10 software, indicate a wide array of features taken into account in raters’ holistic 
rating decisions, however with test takers’ linguistic and pragmatic competences, and interaction strategies the most  
salient. Raters also seemed to heed the same features, indicating considerable agreement regarding the construct.  
Furthermore, a tentative comparison between written comments and scores shows that raters notice fairly similar features 
across proficiency levels, but in some cases evaluate them differently. The results will be discussed in relation to issues 
of design, testing model and participating rater groups. Finally, the results will be considered with regard to the current 
policy of national assessment in Sweden, where teachers are responsible for rating their own students’ tests as well as for 
awarding their final subject grades.

At a time when the stakes behind language testing are so high (eligibility to citizenship, immigration purposes, access 
to higher education, career development), test makers continuously have to expand their validity frameworks in order 
to reach the highest level of fairness. This paper aims at showing how technology has contributed to achieving real time 
assessment of test markers (of speaking and writing tasks) and tasks reliability in a large scale/high stakes L2 test. In order 
to guarantee maximum quality and validity, we will present a tool that has jointly been developed by language experts 
and statisticians to monitor the multidimensional process of administrating production tasks worldwide: the elaboration 
of such tasks, the control of the exposure of those tasks in a network of more than 700 test centres, and, most of all, the 
reinforced control of the test markers reliability. Through the implementation a comprehensive and automatic alert system, 
the test language experts are now able to immediately identify biased marking and markers. The system has been  
designed to provide detailed information on the reliability of the test markers team and the validity of each production 
task by cross-referencing data. This approach is part of a continuous improvement policy whose main goal is to provide  
stakeholders with valid results.

In support of policies that aim to improve English education, an increasing number of countries in the Asian EFL domain 
have developed their own English language tests, such as those in China, Japan, Korea, and Taiwan. As a result, international 
English tests (e.g. IELTS, TOEFL, TOEIC) are no longer the predominant English tests used in these contexts. The current 
practice in these contexts is that both international tests and locally-produced tests are widely recognized, resulting in 
high-stakes consequences for individuals and society. It appears that the decision of which English test to use is due less to 

PAPERS
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13.00 – 14.30 / Foyer of Building 22

LUNCH BREAK AND POSTER PRESENTATIONS

PARALLEL PAPER SESSIONS

14.30 - 14.55 / Room 22.0.11

Test impact on practice in adult FL education in Aragón, Spain  
Mary Silvia Roche, University of Dublin

Curricular reform in adult language education in Aragón, Spain, introduced by the region´s Department of Education in 
2008, included the design of an innovative external skills-based language test for eight different languages; a study of the 
test´s impact on teachers of these languages was carried out to identify possible modifications in their teaching practice 
which might reflect impact from the policy change.
Interviews, questionnaires and observations were used to collect data revealing test washback on (i) classroom and 
homework activities, (ii) teaching form and skills, (iii) authenticity of materials, (iv) the rating of productive skills, (v) internal 
assessment and (vi) teachers’ beliefs about priorities in language teaching. The data suggests that teaching activities 
now reflect an increased emphasis on the development of language skills and decreased emphasis on language form; an 
increase in the use of authentic materials was observed along with evidence of test impact on the format (but not on the 
content) of internal assessment. Individual teacher beliefs limited the extent of washback in some content areas while in 
others exerted positive change. However, findings also indicate that teachers feel an urgent need for specific training in 
the theoretical underpinning of a new form of language assessment and in the use of its marking criteria for productive 
skills. If training and standardization sessions had accompanied implementation of this new form of assessment, impact 
from the curricular reform on teachers would better reflect its intended policy purpose.

personal preference than to the stakeholders’ dynamic views toward such tests, regardless of whether they are produced 
by a local or an international test developer. Therefore, it is essential for test developers to have a deeper understanding of 
such stakeholders’ views to inform the decisions that will improve their practices.
This article reports the results of a questionnaire survey conducted in Taiwan in combination with interviews on attitudes 
and perceptions of various stakeholders, including administrators, teachers, and test-takers toward both the locally- 
produced and international standardized tests. The paper then discusses what can be done to both increase the international 
outlook of a locally-produced English test and to help an international test to enhance local values. In line with the notion 
of evidence-based argument for an assessment’s inferences and consequences, the paper further proposes that international 
tests and locally-produced tests should consider localization and globalization, respectively, as components of validation 
rather than marketing.

14.30 - 14.55 / Room 23.0.49

Finnish language proficiency of immigrant physicians in Medical Licensure Examinations 
Maija Tervola, University of Tampere

Physicians who immigrate to Finland from outside of the EU/EEA countries must pass Medical Licensure Examinations 
(MLE) in the Finnish language. Examinations are considered difficult and especially in the first examination the failing rates 
are high and remarkably variable from year to year. This has raised the question about the role of the candidates’ Finnish 
language skills in the success in MLE.
The primary focus of this presentation is to report on findings about the relation between Finnish language proficiency 
measured in MLE and success in MLE. To study that relation 72 MLE papers were analyzed with two linguistic criteria: 
writing skills and word frequency. Writing skills were analyzed with a four-trait evaluation tool, concentrating on word 
structure and syntactic relations (Lam, 2010; Vainio et al., 2014). In this presentation I will give an overall picture of the 
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PARALLEL PAPER SESSIONS

14.30 - 14.55 / Room 23.0.50

A post-entry English and French vocabulary size test for Flemish learners
Elke Peters, Tom Velghe and Tinne Van Rompaey, University of Leuven

This presentation reports on the development of four parallel versions of an English and French vocabulary size test, 
specifically designed for Dutch-speaking learners in Belgium. Our purpose is to take into account limitations of previous 
vocabulary size tests. Therefore, we aim to develop meaning-recognition tests which (i) rely on up-to-date frequency list 
extracted from the Corpus of Contemporary American English (COCA, Davies, 2008-) and the Frequency Dictionary of 
French (Lonsdale & Le Bras, 2009), (ii) take into account a more adequate representative noun-verb-adjective ratio per 
frequency band, (iii) pinpoint the vocabulary level of (upper-)intermediate learners in an accurate way by addressing the 
sampling rate and differentiation within the frequency bands, and (iv) are tailored to the Flemish context by taking into 
account cognates and loanwords as such test items tend to inflate learners’ vocabulary size (Mizrahi et al., 2014; Schmitt 
et al., 2013). The analyses demonstrated 1) that the tests are internally consistent; 2) that there is an implicational scale 
between the frequency bands, and 3) that the four test versions are equivalent.
The tests, consisting of 30 items per frequency band, will give a rough estimate of learners’ English and French vocabulary 
size up to the K5 level. Unlike the VLT (Schmitt et al., 2001), the tests also differentiate between the K4 and K5 frequency 
bands in addition to the K2 and K3 frequency bands. The tests will be used as diagnostic post-entry language tests to 
determine which students need to do an online vocabulary learning module.

15.00 – 15.25 / Room 22.0.11

Teacher-designed high stakes testing:  
Washback and impact
Daniel Xerri and Patricia Vella Briffa, University of Malta

It can be argued that teacher involvement in high stakes testing should feature more prominently in the assessment of 
students in the 21st century. By focusing on a new teacher-designed English speaking examination at Advanced level 
in Malta, this paper investigates the washback effect of this public examination on teachers and students as well as its 
impact on the wider educational milieu. The speaking examination forms part of second language education and caters 
for the needs of around 600 prospective university candidates. By means of the findings of a mixed methods study 
involving policy-makers, teachers and students, the paper evaluates the outcomes of this teacher-designed speaking 
examination. At classroom level a heavier emphasis on the development of speaking skills was observed, notwithstanding 
the fact that teachers operated in an educational system that valued reading and writing above oracy. As a result of this 
examination there was also a development in teachers’ beliefs about assessment and an enhancement of their assessment 
literacy. The rigour with which this examination was designed had an impact on the national examination body in that it 
felt constrained to implement new training protocols for its examiners. Moreover, this examination became the standard 
by which to judge and revise other speaking examinations in Malta. This paper therefore illustrates how teacher  
involvement in high stakes testing can lead to positive washback in the classroom and have an impact on broader  
assessment policies and practices.

candidates’ linguistic performance in MLE and linguistic analyses’ correlations with MLE results.
Another focus of this presentation is to discuss, how to test language skills in specific and demanding contexts such as 
medical care. There have been debates about the validity and reliability of generic language tests in demanding and  
specific contexts also in the USA and UK, for example (Baig et al., 2009; Boulet et al., 2001; Chur-Hansen et al., 1997; 
Mahajan & Stark, 2007). Based on this study I make suggestions how to improve efficiency and validity of language testing 
of physicians and other immigrants who need high level language skills in demanding and specific professional contexts.
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15.00 – 15.25 / Room 23.0.49

A comparability study of two Italian language proficiency tests for adult migrants
Paola Masillo, Università per Stranieri di Siena 

The paper deals with the Italian language proficiency test (CEFR-level A2) introduced in 2009, required for non-EU citizens 
who apply for a permanent residence permit in Italy. The focus is on the decision of the Italian government not to use a 
national test, but to leave test development and administration in the hand of each educational centre for adults, located 
all across Italy. 
The study is based on a selection of two equivalent forms of the above-mentioned tests to check their construct validity and 
equivalence following a trial to a sample of 157 test-takers. The analysis is composed of three stages: the first one,  
according to a linking process to the CEFR involving a team of 11 expert judges, proved the lack of adequacy to the test 
criterion. The second one, through descriptive and inferential statistics, confirmed a statistical significant lack of equivalence 
between the two tests. The third phase verified validity and reliability of the written interaction section of the test and its 
assessment grids; inter-rate reliability analysis confirmed the lack of adequacy of assessment criteria to the target group. 
The main aim of this paper is to show the use of language testing and assessment in language policies established by 
the Italian government in the migration and integration contexts. The main results of a finished PhD research project will 
be presented to address ethical and practical aspects concerning the development, administration and validation of the 
assessment methods and procedures used in the Italian context. 

15.00 – 15.25 / Room 23.0.50

Investigating the comparability of different level test results using the Rasch model
Keita Nakamura, Eiken Foundation of Japan

The Japanese Ministry of Education has recently announced to start utilizing the results of standardized English tests in the 
university entrance examination system. After the implementation of this policy, each test taker can choose the test they 
take to apply to a university. However, different tests usually contain different scale scores or raw scores, which make the 
comparison difficult. In this study, the author used the vertical scaling method and the Rasch model in order to facilitate 
the comparability of locally developed test results. In this study, common-item design was used to link the 7 different level 
tests for EFL learners. A total of 4,367 test takers took part in this linking study in which each participant was assigned to 
one of the seven groups depending on their previous records of taking Eiken tests. Thus, each participant responded to 
a set of test items which contained that best fit their present level of English. A total of 255 items were used in this study 
and then analyzed using the Rasch model. For this study, concurrent parameter estimation was used to estimate item and 
person parameters. Then, vertically equated scores from each test were mapped onto the previously established link to 
CEFR. Thus, the result of different test sets can be compared both on the common scale and also on the CEFR level.  
The author will suggest that the method used in this study could be used as a basis to link to other tests which contain 
different test scales.

15.30 – 15.55 / Room 22.0.11

Test preparation beliefs and practices in a high-stakes context:  
A teacher’s perspective
Atta Gebril, The American University in Cairo

Following the 2015 ELATA theme, the current paper examines the effect of school policies on assessment practices and  
beliefs in a high-stakes context. More specifically, the study investigates teachers’ test preparation beliefs and practices 
in the context of a nation-wide secondary school exam. For this purpose, 200 secondary school teachers completed a 
questionnaire targeting different aspects of test preparation. The questionnaire tapped into a number of issues including 
frequency of test preparation activities and their appropriateness, teacher self-efficacy, and school-related variables. A 
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15.30 – 15.55 / Room 23.0.49

15.30 – 15.55 / Room 23.0.50

One test, two purposes:  
The Swedish test in the Finnish National Certificates
Marita Härmälä, University of Jyväskylä

Revisiting the Tunisian Baccalaureate:  
Between a changing educational policy and historical stagnation
Moez Athimni, University of Carthage and Afef Labben, University of Tunis

Finland is a country with two national languages, Finnish and Swedish. For those wishing to apply for Finnish citizenship, 
a B1 proficiency level is required in either of them. The most common way to show the necessary language skills is to 
take the Intermediate level test in the Finnish National Certificates of Language Proficiency (NC). In the NC, there are nine 
languages and three examination levels corresponding to CEFR levels A1-C2. In addition to citizenship purposes, the NC 
is also used for working life and studies. Since 2004, the test in Swedish has been monolingual and the participant profile 
clearly two-fold: the same test is taken by those having Finnish as their mother tongue, and by a constantly growing  
number of those having some other first language than Finnish.
The paper explores how the two-fold participant background mirrors in the results of the Swedish test. The data consist  
of 1,223 participants who took the Intermediate level test (B1-B2) during 2009-2013 and answered a background  
questionnaire in connection to it. By connecting the test results in four different subskills with participants’ background 
data, the paper seeks to answer the following questions: who were the participants taking the test, and how did their 
background factors such as gender, mother tongue and purpose of taking the test mirror in the results obtained?
The study has implications for issues of test fairness: does the test content, for example, favour certain groups of  
participants, and if it does, in what way?

The ‘Tunisian Baccalaureate’ is a standardized test required for university entrance in Tunisia ever since 1891. High school 
students who take the baccalaureate exam have to sit for several subjects which vary according to their specialties. 
The English test is one of the tests that candidates have to sit for. Despite its importance, however, and the many political 
endeavors to promote English in educational sectors, little concern has been paid to the development of the test. 
A survey of the ‘English test’ that candidates have taken as part of the Baccalaureate examination over a period of two 
decades shows a stagnation both at the level of design and objectives. The survey also shows incongruence between the 
teaching manual which has undergone different editions meant to be part of an upgrading process, and the ‘standardized 
test’ structure and content which have never been validated and which seem to be developed in conformity with previous 
tests rather than according to theory informed test specifications. The findings were confirmed with an investigation of 
the assessment literacy of stakeholders who reported that they received little, if at all, training in language testing, and 
an interview with a group of university English language teachers who argued that the Baccalaureate test seems to fail 
to provide an accurate indicator of candidates’ English language abilities. The paper closes with a call for reconsidering 
the design of the Baccalaureate English test taking into account recent developments in the field of EFL testing and  
assessment.

follow-up interview with a small sample of teachers was conducted for an in-depth analysis of relevant issues. Analysis of 
questionnaire and interview data using both descriptive statistics and thematic analysis showed a wide range of test  
preparation activities used in schools. The teachers reported both useful and harmful effects of test preparation activities. 
When prompted about perceived appropriateness, the teachers agreed that test preparation activities are generally  
appropriate. In order to investigate the relationship between beliefs and context-specific variables, multiple regression 
showed that self-efficacy and external pressures on teachers can lead to negative beliefs about test preparation. However, 
only self-efficacy was found to be significantly contributing to positive beliefs. Based on the study results, the author call 
for adopting a reconciliatory approach that can alleviate the tension between accountability requirements and language 
learning; an approach that considers the reciprocal relationship between learning and assessment. The paper provides a 
number of implications for teachers, school administrators, and teacher education programs.
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15.55 – 16.30 

16.30 – 16.50 / Room 22.0.11

Descriptors for reading: Which one(s) make(s) the difference
Monique Reichert, Université du Luxembourg

Since 2008, and on a yearly basis, all Luxembourg 9th grade students are tested regarding their German and French reading 
competence. One major aim of this standardized test program is to provide information about whether pupils are able to 
read at the level required for their successful participation in subsequent learning contexts. All the items developed for this 
program are described with regard to the national educational standards and levels. However, the standards descriptions 
are not sufficiently precise in order to guide item developers specify the measured construct, or to help understand the 
differences between adjacent levels. Accordingly, the feedback provided to stakeholders in education lacks the precision 
that might be helpful for taking more targeted measures. In order to provide additional, theory-based descriptors of reading 
competence, key aspects from Kintsch’s Construction-Integration model, and Khalifa and Weir’s model of reading were 
explained to the language teachers involved in the item development process. The teachers were then asked to rate 33  
German and 34 French reading items with known empirical item characteristics with regard to the previously explained  
theoretical aspects. These item ratings were in turn linked to the empirical data collected in the 2013 test program. Based 
on the item-attribute assignments, ideal item-response patterns could be presumed and compared to real examinees’ 
response patterns by using a linear logistic test modeling approach. The results from the different steps show that the  
new theoretical attributes can serve both as meaningful descriptors of reading competence, and as reliable predictors of 
item difficulty.

16.30 – 16.50 / Room 23.0.49

16.30 – 16.50 / Room: 23.0.50

A cross-language investigation of differences in adolescent writing ability
Roxanne Wong, City University of Hong Kong and Carl Swartz, MetaMetrics & University of North Carolina-Chapel Hill

Prototyping new assessment tasks in an academic context
Sonja Zimmermann and Daniela Marks, TestDaF Institute, University of Bochum

The purpose of this present study was to investigate differences in quantitative and qualitative characteristics of written 
expression for adolescents attending school in Hong Kong (n=1,424) and the United States (n=550). Adolescents in Hong 
Kong wrote a response to one of two prompts whereas adolescents in U.S. responded to both prompts. Prompts were 
designed in such a way that students had to read two pieces of authentic text then compose an argumentative response 
in support of a particular position. The Lexile Writing Analyzer was used to provide a quantitative estimate of general 
writer ability. A researcher-developed six-point rubric was used by at least two raters to evaluate six qualitative aspects of 
text-specific features (task fulfillment and content, academic register and stance, organisation, syntactic complexity,  
grammatical accuracy, and task-related vocabulary). Analyses will investigate language and age-related differences on 
characteristics of the text. Implications for identification and amelioration of writing differences will be provided.

The process of establishing test validity is one of the basic concerns in language testing. One way to gather and evaluate 
evidence for the validity of a test is to examine to what extent test tasks are representative of the target language use. 
Regarding language test design for admission purposes this implies taking a closer look at specific features of tasks that 
students encounter in higher education: For example, in which situations are students usually required to read and/or listen? 
Or what kind of texts do they typically produce?

COFFEE BREAK
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Following the approach taken by Chapelle et al. (2008) in their development of a validity argument for the TOEFL, this 
research project investigates the following issues: (a) what are relevant language tasks in a changing system of Higher 
Education in Germany, (b) does a greater variety of those tasks better represent the academic domain? Of special interest 
is the use of integrated tasks which seem to be more authentic and thus particularly suitable for assessment purposes in 
an academic context (cf. Cumming, 2013).
This work-in-progress presents first results of prototyping and trialling integrated assessment tasks. The performance 
outcomes were analysed using a qualitative approach and offer different points of discussion: Are the cognitive operations 
involved in the tasks representative of the intended target language use? Are the administration conditions of a computer 
delivered test appropriate for observing evidence of the ability to be tested? And how can adequate rating criteria be 
established in integrated tasks?

16.55 – 17.15 / Room 22.0.11

16.55 – 17.15 / Room 23.0.49

Mind the gap: Bridging new curricular policy and assessment in practice
Doreen Spiteri, University of Malta

Rater training through reflective thinking
Aylin Unaldi, Bogazici University

A new national English Language curriculum was launched for 11- and 12-year-old school learners of English in Malta with 
the stated aim of helping ‘schools and their teachers to improve the quality of their teaching and to enable students to 
raise their level of educational attainment’. The curriculum specifies the teaching objectives and provides lists of indicators 
of learning outcomes that act as specifications against which learners are assessed. The new curriculum signals a marked 
contrast in policy as it clearly recognizes that different students in the same class could be working at a different pace,  
and teaching strategies and assessment are adjusted to reflect this. In Malta’s education system, the assessment culture is  
typified by a national yearly examination session where examination papers are centrally designed, and a mid-year  
examination session where region-based examinations are designed by senior teachers and high officials. The new policy 
requires that the formal end-of-year examination is set at four levels of difficulty. This work-in-progress aims to examine 
how the new policy is being translated into practice by analyzing the fit between curriculum and assessment by mapping out 
the sub-skills and knowledge covered in the tests against those stated in the curriculum. The study also aims to give voice 
to the teachers using the new curriculum to explore their views, initially through interviews and subsequently through  
self-report questionnaires, on how the new policy is translated into the teaching and assessment cycle. To date, the new 
policy and its implementation have not been studied.

This paper proposes a practice change in the standardisation of writing raters towards a more reflective and constructive 
training approach in an attempt to address the persisting problems in rater training. The normal practice in rater training 
involves familiarisation with the scoring rubric, working on benchmark essays, giving feedback to the raters on their 
evaluation. However, Lumley and McNamara (1995) and Congdon and McQueen (2000) warn that one-off calibration is 
dangerous as rater and rating characteristics may fluctuate even in short periods of time. Hamilton (2001) reminds us that 
having frequent all-staff meetings can be both hard to organise for the institution and intimidating for the staff. Besides, 
raters will have varying needs to address. Weigle (1994) emphasises that rather than score similarity, rater stability is more 
important.
One way to achieve rater stability can be focusing on raters’ already existing capabilities and tendencies through the  
analysis of their thought processes and remediation through reflective thinking so that raters can be guided to use  
effective strategies and develop self-monitoring skills to attain consistency. For that aim, we propose a training model in 
which trainee raters are presented with key theoretical issues and encouraged to focus on their scoring processes in the 
light of these. Longitudinal case studies will be presented to illustrate the application and the outcomes of the proposed 
model.

PARALLEL WORK-IN-PROGRESS SESSIONS
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17.20 – 17.40 / Room 22.0.11

Assessing content in an oral EFL exam in Norway: A teacher perspective
Henrik Bøhn, Østfold University Colleges

The national English subject curriculum for the upper secondary level in Norway is quite comprehensive in its specification 
of content-related matter. A recent study has showed, however, that Norwegian EFL teachers disagree on how to assess 
content in the oral English exam, leaving the researcher to hypothesize that some teachers find the content construct of 
the curriculum too demanding for their students (Bøhn, 2014).
In order to probe further into this issue the present study aims to investigate how Norwegian EFL teachers at the upper 
secondary level operationalize the construct in oral summative assessments. Drawing on the conceptual categories  
developed in Bøhn (2014), the analysis seeks to investigate to what extent these categories reflect the teachers’  
operationalization of the content construct, and whether they are useful in examining how content and language inter-
relate.
The study is primarily qualitative, exploring data from two different sources. Firstly, it analyses 10 written rating scales 
made by teachers in various counties in Norway. Secondly, it uses semi-structured interviews with 10 teachers in different 
schools throughout the country. Both the rating scales and the interviews will be examined using content analysis  
(quantitatively and qualitatively).
More research into the assessment of the interface between language and content has been called for (Snow & Katz, 
2014), and the current study aims to answer this call as well as addressing the hypothesis that some teachers find the  
curricular requirements too challenging.

16.55 – 17.15 / Room 23.0.50

Predictive Validity of TOEFL iBT – informing admissions policy and practice in a UK-setting
Claudia Harsch, Ema Ushioda and Christophe Ladroue, University of Warwick

The gate-keeping role of English language tests in the process of admitting international students to universities in the 
UK is undisputed. What is, however, not yet fully understood is to what amount these tests can predict preparedness for 
academic studies and academic success. The work-in-progress reported here is focusing on one such test, the TOEFL iBT®; 
the research is funded by the ETS TOEFL ® COE Research Programme (RFP 2012-21; duration 2013–2016).
We are exploring the relationship between students’ linguistic preparedness, as expressed by students and their tutors in 
interviews, their exploitation of language support classes, their TOEFL iBT test scores, and their academic success (final 
academic grades). The outcomes aim at informing stakeholders’ policy and practice, such as supporting university  
admissions on setting appropriate entrance levels or supporting placement decisions for pre- and in-sessional language 
support with regards to TOEFL iBT score profiles.
We present preliminary findings for the qualitative interview data (students=25; tutors=31; academic year 2013/14) and 
the quantitative data sets on test scores and academic grades (n=400; 2011/12, 2012/13). For the latter, we examine  
the explanatory power of TOEFL iBT scores on the dependent variables academic grades, pre-sessional test scores and  
in-sessional attendance via correlational and regression analyses. With regard to the qualitative data, we are exploring  
the relationship between perceived linguistic preparedness, exploitation of language support, and TOEFL iBT scores.
Our study aims at filling a gap in investigating the predictive validity of TOEFL iBT with an under-researched qualitative 
perspective.

PARALLEL WORK-IN-PROGRESS SESSIONS
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A common procedure in the administration of listening tests is repeating the input so test takers can listen to it more than 
once. However, only a relatively small number of empirical studies have investigated this practice. The central focus of all 
the studies was whether repeating the input had any effect on test takers’ performance. This is interesting, but the more 
relevant question from a language testing point of view is whether repeated input has any implications for the coverage of 
the listening construct. In particular, it is “cognitive validity” (Weir, 2005) that might be affected by repeated input. It has 
not been established in what ways double play influences the cognitive processes employed by test takers, and thus how it 
alters the coverage of the listening construct.
The proposed study addresses this question by a detailed analysis of listening test takers’ cognitive processes. In a carefully 
planned research design involving multiple conditions and test formats, 30 test takers’ eye-movements and stimulated 
recall protocols are analysed. The results will inform researchers, practitioners and policy makers not only on the effects 
of double play in listening assessment, but they will also be insightful on a more general level. As the study is looking into 
cognitive processes of second language listeners, it will help deepen the understanding of the link between cognitive 
and social perspectives of listening test design and administration. This is a pressing need, as second language listeners’ 
cognitive processes are probably the least well understood in language assessment research.

17.20 – 17.40 / Room 23.0.50

Developing language assessment literacy profiles for different stakeholders  
– needs, lacks and wants
Benjamin Kremmel, University of Innsbruck and Luke Harding, Lancaster University

In contexts where language assessments are used for policy decisions, a range of stakeholders may be involved at various 
stages along the assessment process: test developers, researchers, teachers, raters, admissions staff, policy-makers, and 
test-takers themselves. Although there is general agreement in the research literature that all of these stakeholders require 
some degree of language assessment literacy in order to make informed decisions concerning their role (see, Pill & Harding, 
2013), there is a currently little understanding of what type of LAL different stakeholders might need. Taylor’s (2013) 
proposed notion of LAL profiles – mapping components of LAL knowledge onto degrees of understanding – may provide 
a useful conceptual tool for diagnosing the different LAL needs of these stakeholders; however the recommendations for 
the different stakeholder groups as suggested by Taylor are still at a speculative stage.
The present study aims to address this issue empirically. In a large-scale online survey, the research will attempt to find 
out (1) what levels of LAL members of stakeholder groups (language testing researchers, test developers, raters, teachers, 
admissions staff, and potential test-takers) think they need; (2) what levels of LAL members of each stakeholder group 
think other stakeholder groups need; (3) what level of LAL members of each stakeholder group currently believe they 
have; and (4) what members of each stakeholder group believe they need in order to develop LAL to the target they have 
set. Preliminary results will be discussed with respect to how policy decisions might be strengthened through increased 
LAL across stakeholder groups.

20.00 – 23.00

SOCIAL EVENT: RECEPTION AT THE MONKS’ CELLAR

17.20 – 17.40 / Room 23.0.49

The cognitive validity of repeating the input in listening assessment
Franz Holzknecht, University of Innsbruck 
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09.00 – 10.00 / Room 23.0.50

The scholarship of validity with policy-driven testing systems  
Micheline Chalhoub-Deville, University of North Carolina at Greensboro

Educational reform efforts are increasingly observed around the world. These reform policies are often referred to as the 
global education reform movement (GERM).  Governmental reform efforts assert that education is central for economic 
advancement, international competitiveness, and social order. These educational reform initiatives increasingly employ 
high-stakes accountability tests to improve the so-called quality of education. GERM testing involves claims, which reach 
well beyond score interpretation and use at the individual or group level. It also entails system (e.g., educational,  
economic, and social) change claims. These expansive claims present us with challenges not attended to in current validity 
theories. What is lacking are structures, which make explicit the interconnections among policy stipulations, testing  
capabilities, and those impacted—at the individual, group, and societal levels.  
The presentation addresses reform-driven assessments focusing on the U.S. Issues discussed, however, pertain to GERM 
assessments/accountability tests generally. Race to the Top (RTTT) is the most recent educational reform initiative in 
the U.S. RTTT seeks systemic reform to help ensure that students graduate ready for college and career. RTTT consortia 
testing systems are intended to drive teacher effectiveness and school performance. The presentation argues that RTTT-
like policies call for an expanded role for assessment, which demands a re-examination of the scope of existing validity 
frameworks. The presentation offers a socially-grounded conceptualization of validity. The framework highlights emerging 
research under the heading of theory of action (TOA). TOA connects policy mandates, testing research, and societal 
consequences. The proposed validity framework offers a coherent structure of measurement and TOA arguments at the 
individual, aggregate, and educational/societal levels. The framework also addresses validity research responsibilities at 
various stages of reform policy formulation, assessment system development, and ongoing assessment administration.  

Micheline Chalhoub-Deville (Ph.D., The Ohio State University) is Professor of Educational Research Methodology 
and Co-Director of the Coalition for Diverse Language Communities at the University of North Carolina at Greensboro. 
She has been awarded the 2000 Outstanding Young Scholar Award by the Educational Testing Service—TOEFL Program 
and the UNCG 2013 School of Education Outstanding Senior Scholar Award, both of which recognize her contributions 
to the field of language testing and assessment. She has also received the 1998 Best Article Award from the International 
Language Testing Association. She is a member of the editorial boards of Language Testing and Language Assessment 
Quarterly. She is the founder of the Mid-West Association of Language Testers (MwALT). She is a former member of both 
the TOEFL Policy Board, as well as the TOEFL Committee of Examiners, where she also served as chair for three years. She 
currently serves on the British Council Assessment Advisory Board.

10.00 – 10.30 / Room 23.0.50

Same organisation, same practices?  
Comparing raters of speaking across international contexts
Luke Harding, Lancaster University and Mark Griffiths, Trinity College London

In large-scale, international tests of oral proficiency the emerging policy of some examination boards and testing  
organisations is to train and employ local raters whose first language is not English, rather than recruiting English-speaking 
expatriates or deploying examiners from a central team based in an English-speaking country. This shift towards a local 
rater model brings with it the potential for the emergence of regional variation in rating practices within a single  
international organisation. Against this background, the current study posed two research questions: (1) Do raters from 
the UK, India and China assign the same grades to a set of spoken performances? (2) Do raters from the UK, India and 
China differ in their orientations towards aspects of speaking performance in assigning grades? If so, what is the nature of 
these differences?

KEYNOTE PRESENTATION II
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To address these questions, a mixed-methods study was designed. Twenty-four trained raters (eight British; eight Indian; 
eight Chinese) rated the same 30 speaking performances in an online video rating task. These performances included 10 
European candidates, 10 Indian candidates and 10 Chinese candidates drawn equally from A2 and B1 level exam  
performances. Examiners rated each candidate according to a four-point marking scale, and then provided a retrospective 
written justification of their marking decision. Quantitative and qualitative analyses will be presented, and emerging 
findings will be discussed in relation to commonalities and variations in rater practice across international contexts, and the 
challenge of maintaining a single international testing practice within one organisation.

10.30 – 11.00 / Room 23.0.50

Assessing low educated L2-learners – issues of fairness and validity
Cecilie Hamnes Carlsen, Vox Norwegian Agency for Lifelong Learning 

Adult L2-learners with poor literacy skills form part of the immigrant population. As more and more countries make 
language requirements for entry, for permanent residency, citizenship or work marked, low educated learners form an 
increasing part of the test population (Extramiana, Pulinx & Van Avermaet, 2014). Test fairness is normally defined as the 
tests being free of bias, and that all candidates have and equal opportunity to demonstrate their skills (Shaw & Imam, 
2013; Kunnan 2014). Fairness is closely linked to validity. To be valid, a test should measure as much as possible of the  
construct, and as little as possible of other skills and abilities (Bachman, 1990). The latter is referred to as construct-
irrelevant variance, and it is a matter of particular challenge when assessing learners with limited experience with school 
and testing (Allemano, 2013). Here I will present the development of a new CEFR-based test of L2 Norwegian in which 
the concern for the low-educated learners has been highly prioritized from the start. I will highlight specific measures that 
were taken in test construction to accommodate to the needs of this particular group. I will also present their test results 
in order to demonstrate that if constructed with low educated learners in mind, it is possible to construct a fair and valid 
test for this group, giving everybody a fair chance to demonstrate their language abilities. This is a matter of existential 
importance to the individuals it concerns, and an ethical responsibility of policy makers and test constructors.

11.00 – 11.30

11.30 – 11.55 / Room 22.0.11

Empirical validity evidence for the Common European Framework of Reference scales
Katrin Wisniewski, Technical University Dresden

In spite of the widespread use of CEFR scales, there is an overwhelming lack of evidence regarding their power to describe 
empirical learner language (Fulcher, 2004; Harsch, 2005; Hulstijn, 2007; Wisniewski, 2014).
This paper presents results of a study (Wisniewski, 2014) that focused on the empirical robustness (i.e. the power of level 
descriptions to capture what learners actually do in a language test) and the practicality (i.e. the ability of raters to actually 
use CEFR scales) of the CEFR vocabulary & fluency scales (A2-B2).
Data stem from an Italian & German speaking test (Abel, Vettori, Wisniewski, 2012). 19 tests were transcribed and 
annotated (guideline-based, reliability-controlled). Annotations included operationalized CEFR scales and research-based 
tags (e.g., to calculate mlr, speech rate, lexical measures). Learner texts were rated in a double-blind procedure (reliability 
controls, MFR).
The methodological focus was on the analysis of correlates of CEFR scale contents- not ratings - in empirical learner 
language, to avoid circular reasoning. Descriptive statistics, correlational studies, and cluster & discriminant analyses were 
applied.
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11.30 – 11.55 / Room 23.0.49

11.30 – 11.55 / Room 23.0.50

Building a validation argument for interpreter certification performance testing
Chao Han and Helen Slatyer, Macquarie University 

Test-taker feedback, quality control, and program evaluation
April Ginther and Nancy Kauper, Purdue University

The certification of interpreters through testing has developed rapidly over the past decade. Interpreters working as  
facilitators in cultural and economic exchanges or to enable immigrants to have equal access to social, legal and health  
services must possess an acceptable level of competence in order to successfully mediate communication. Despite the 
important role interpreter certification tests play in gatekeeping the profession, there is little systematic and rigorous 
validation of interpreter certification performance tests (ICPTs) reported in the research literature (Clifford, 2005). Against 
this background, this paper proposes a theoretical validation framework to guide validity investigations into ICPTs, drawing 
upon an argument-based approach to validation (Bachman & Palmer, 2010; Chappelle et al., 2008; Kane, 1992, 2006). The 
argument-based approach builds on a logical argument structure and formulates a conceptual template to link available 
evidence to score-based inferences and actions. By doing so, the plausibility and appropriateness of score interpretations 
and uses can be evaluated and examined, that is, “validated”. Compared to second (monolingual) language testing, ICPTs 
usually involve oral translation between at least two languages and are often administered in multiple language pairs, 
requiring qualitative different and additional types of evidence of construct validity to underpin score inferences and the 
high-stakes decision of certification. Ultimately, the paper has the potential to enrich the validation literature in the general 
field of language testing and assessment, and also introduces a low-profile and under-researched field of language testing 
to interested researchers and scholars.

In any testing program, collecting information from test takers about administrative procedures and test quality is an 
essential component of quality control and program evaluation. In addition, given their central position in the process,  
test takers provide valuable insights that others involved may overlook (Erickson, 2010).
Comments of test takers are routinely solicited on the post-test survey that is part of the Oral English Proficiency Test 
(OEPT), a locally developed post-entry test to screen the oral English proficiency of prospective teaching assistants at a 
large public university in the U.S. Prose responses to two open-ended questions, (1) asking about any difficulties encountered 
and (2) comments on the overall experience, were grouped by topic, then classified into categories. Approximately 45% 
reported having no difficulties with the test, 13% provided positive comments about the test, and 42% reported  
negative comments about the test. Positive test-taker comments were classified into three categories: test administration, 
test format, and comparisons with the TOEFL IBT. Negative test-taker comments were classified into five categories: test 
environment, test equipment and facilities, timing for item preparation and response, problems with particular listening 
and graph items, and concerns about limited language proficiency. The presentation will focus on what kinds of difficulties 
and concerns test developers and administrators can reasonably be expected to anticipate along with those that are 
unexpected. Examining test taker input not only allows us to appreciate how savvy test takers are but also provides an 
invaluable resource for program evaluation and improvement.

Empirical robustness resulted flawed: Some scale contents were hardly observable or so evenly distributed that they 
could not distinguish between learners. Contradictory/weak correlations among scale features and heterogeneous cluster 
solutions suggest that scales did not capture typical learner behaviour. Often, learner language could not be objectively 
described by any level description (67/114 scenarios).
Also, the practicality of the scales was limited: Particularly for the vocabulary scales, ratings are hardly referable to scale 
contents. Only in rare cases ratings could be explained by the scales.
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12.00 – 12.25 / Room 22.0.11

12.00 – 12.25 / Room 23.0.49

12.00 – 12.25 / Room 23.0.50

Assessment literacy in the Brazilian English without Borders Programme
Gladys Quevedo-Camargo, University of Brasilia

A bespoke computer-tablet application for an academic English speaking test in Japan
Dan Joyce, Eiken Foundation Japan

Language test performance and confidence
Anna Mouti, Aristotle University Thessaloniki & University of Tessaly and George Ypsilandis, 
Aristotle University Thessaloniki

Assessment literacy is related to the knowledge assessors need to possess (Stiggins, 1991). Scarino (2013) emphasizes of 
assessment literacy for teachers, as it is central to their professional practices due to their dual role as instructors and  
evaluators. The English without Borders Programme has existed for one year and aims at giving support to the  
internationalization process at more than forty Brazilian governmental-funded universities by providing their students,  
professors and general servants with English language courses. Assessment is a crucial aspect in the programme as it is 
used both to place students in the appropriate courses, to follow up their progress along the course and to provide data 
for accountability. The objective of this paper is to present data from a survey conducted with 80 university coordinators 
and 160 teachers taking part in the programme all over the Brazilian territory, by means of an online questionnaire. This 
survey was important to map what kind of knowledge the current participants bring to the programme and showed, in 
accordance with Scarino´s (2013) words, how the assessment knowledge acquisition process is strictly connected with 
teachers’ own professional beliefs, practices and local contexts. This survey was also the basis for the development of an 
action plan to help participants to become more aware of their assessment knowledge strengths and weaknesses. 

This paper will outline how the development team of the speaking component of an academic English test in Japan 
responded to necessary alterations to test administration and scoring procedures proposed as a result of changes in  
stakeholder expectations. A growing realization of the need for a new style of university English entrance exam in Japan 
and a Japanese Ministry of Education policy to make use of externally produced English test for this purpose led to  
increased awareness of the test in question. This had several consequences. While the number of expected test takers 
was originally estimated in the tens of thousands, the need arose to prepare for the possibility of hundreds of thousands. 
To keep the test accessible in terms of cost and ensure timely score reporting while maintaining score reliability, it was 
decided to implement a double-rating system in which examiners assign a holistic score following the live test and raters 
assign post-hoc analytic scores. In order to reduce the additional load placed on examiners, the team developed a  
completely bespoke computer-tablet application that simplified examiners' work and facilitated test administration. The 
application was designed to time test tasks, make an audio recording of test-taker performances, keep a record of  
examiners' scores, and read test takers QR codes. Trials showed that the application succeeded in reducing the examiners' 
workload, enabling them to give more careful attention to administering the test. The presenter will explain the reasons 
for developing the application and demonstrate how it is used in the speaking test.

The driving force behind this research was what Schraw (1997:135) claims: “EFFECTIVE TEST TAKING depends on two 
important skills: selecting correct responses to test questions and monitoring one's performance accurately”. We realized 
that when trying to make decisions and draw conclusions based on language tests and especially when these language 
tests are used as instruments of social and educational policies, counting the correct answers might not be enough. There 
might be other parameters like the degree of confidence which may lead us to a more fair, valid and individualised test 
score.

PARALLEL PAPER SESSIONS
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12.30 – 12.55 / Room 22.0.11

12.30 – 12.55 / Room 23.0.49

Teachers setting the assessment (literacy) agenda
Tineke Brunfaut and Luke Harding, Lancaster University

How a CEFR-linked test of ESP can inform educational policy
Zoltán Lukácsi, Euro Examinations & Budapest Business School

In this paper we will report on a national exam reform project that was called into life by secondary school teachers in 
Luxembourg. In the context of curriculum reforms across several languages, including a move from a so-called traditional 
grammar focus to a CEFR-aligned communicative approach, a group of secondary-school English language teachers urged 
for the reform to include the national assessment practices. At the same time, the teachers acknowledged the assessment 
literacy limitations in the profession. Through a combined proposal of in-service teacher development and national exam 
reform guided by international experts, support was gained from the Ministry of Education via a process of careful  
diplomacy.
The paper aims to share the approach and steps that have led to the implementation of a new A2 level national test, 
and the beginnings of a B2 level school-leaving exam. Specifically, in this paper we will discuss the experiences of the 
assessment literacy training that went hand in hand with the reform. The talk will focus on the staged test development 
approach in terms of exam stakes, and teacher empowerment through assessment literacy training in the narrow  
(Inbar-Lourie, 2013) and broad sense of the word (Scarino, 2013) with the aim of developing a sustainable, teacher-led 
assessment cycle. Implications will be drawn for understanding the interaction between assessment literacy and sustainable 
exam reform.

For years, measurement of achievement in English for business and professional purposes was restricted to classroom 
assessment at the Budapest Business School. The growing need for accountability and transparency necessitated the 
development of a standardized but locally-developed test that would provide useful feedback to students and inform 
educational policy simultaneously. In a collaborative effort, a departmental team and a state-accredited examination office 
designed a CEFR-related exam of objectively scored components. By monitoring progress in ESP, stakeholders could gain 
insight into whether the curriculum effectively guaranteed the realization of targeted learning outcomes. The present 
study aimed to determine the lowest level of ability in English for tourism that students needed on the onset of instruction 
to successfully complete their studies within the current educational framework.
The participants of this longitudinal quantitative analysis were 319 university undergraduates. They were tested at the 
beginning and end of each of the three semesters of language instruction in Listening, Reading, and Use of English. The 
study implemented a common-item nonequivalent group design, where the six administrations were linked through the 
item bank of the state-accredited examination. The item responses were processed in OPLM (Verhelst, Glas, & Verstralen, 
1995). As a result, the person parameter estimates were directly comparable among students and through time, as well. 
The results revealed that instruction served the function of level maintenance for high achievers, whereas low achievers 
failed to meet academic requirements. A flexible curriculum could better cater for all ability ranges and promote the  
quality of education.

This study examines whether test-takers’ language test performance and degree of confidence are related, proving that 
they may influence each other. Participants were asked to complete the tests also by marking their confidence in every 
item on a 100mm bar. Our statistical analysis concentrated on the number of correct responses and degree of confidence. 
During the data analysis, there was a third variable set under investigation, Bias Score. Findings reveal that accuracy and 
confidence scores positively correlate significantly, which may indicate – firstly – that student awareness on their language 
knowledge is high (increased when answer is correct and low when answer is wrong). Secondly it may indicate that  
confidence marking acts as a quality variable, which increases learners’ engagement and activates their metacognitive 
strategies leading to higher and more precise language performance.

PARALLEL PAPER SESSIONS
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12.30 – 12.55 / Room 23.0.50

University entry English exam policy in Spain: A proposal for change
María Dolores López Navas, Catholic University of Valencia "San Vicente Mártir"

Access to Higher Education constitutes a key moment in the lives of thousands of students every year and, as such, any 
national or regional assessment policy which determines if, what and where applicants will study at undergraduate level 
can be defined as truly high-stakes. This paper will undertake a comprehensive analysis of the issues involved in the 
university access English exam in Spain (PAU), with a focus on task design, reliability and validity based on Bachman and 
Palmer’s framework (1996).
The overarching intention of this analysis is not simply descriptive, but to propose fundamental modifications to the 
existing exam, which in its current form not only fails to evaluate the communicative competence of students but is also 
not representative of the curriculum upon which it is based.
Furthermore, this paper goes beyond previous research because it suggests that a revision of the content and format of 
PAU examinations is insufficient without a more radical reformulation of Spanish assessment policy as a whole at both 
national and regional levels. In short, the current study offers a holistic understanding of the urgent changes that are 
required to improve the way in which the PAU operates and a structured plan will be outlined for how to implement a new 
system of assessment.
The proposed national assessment system will highlight the fundamental need for a Spanish regulatory assessment body 
for foreign languages and a specialised group of examiners for the successful development and implementation of valid 
and reliable university entry tests.

12.55 – 14.15 / Foyer of Building 22

14.15-14.45 / Room 23.0.50

CEFR Linkage:  
Bringing together education reform policies, external assessment and classroom realities
Elena Prokhorova, Tatyana Timofeyeva and Olga Lankina, St. Petersburg University

The Academic Council of a major university of the Russian Federation made a policy decision according to which all  
bachelor level students must demonstrate proficiency in English language at B2 CEFR level. To enact this decision, the 
testing centre launched a project aimed at developing external assessment system with 20,000 students involved. The 
project included systematic work on test development, training examiners, implementing necessary procedures according 
to The Manual (Council of Europe, 2009).
The objective of the presentation is to show how the CEFR Linking project worked as a tool to help increase the validity of 
the examination and to enhance the reform policy.
The results of the familiarisation and specification stages are reported and evaluated. The design of the standard setting 
stage (2013-3014) involving the use of IRT and linkage of test rounds is outlined and the outcomes obtained are reported.
As for the novelty of standard setting, cross-validation between the work of the local team of external assessors, and 
assessors from different countries will be discussed. Methods used are: Cito Variation of the Bookmark method for 
Language in Use, Listening and Reading; the Body of Work method for Writing and Speaking. To avoid costly and time 
consuming repetitions of standard setting procedures for Language in Use, Listening and Reading, a test administration 
design has been implemented such that standards can be transferred from one exam to the next, maintaining standards in 
a quasi-automatic way.

PAPERS
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15.15 – 15.45 

15.45 – 17.45 / Room 23.0.50

19.00 – 23.00 

14.45-15.15 / Room 23.0.50

Developing a diagnostic, post-entry language assessment amidst changing policy and practice
Alan Urmston, The Hong Kong Polytechnic University and Michelle Raquel, Lingan University

In Hong Kong, English is the official medium of instruction for most students at tertiary level. However, many of them  
suffer from a lack of proficiency in the language which impacts on their ability to pursue their studies effectively. As  
English language provision is generally limited to formal English language classes in the first and second year, a need was 
identified for a means by which students could assess their skills and monitor their development in the language. The 
Diagnostic English Language Tracking Assessment (DELTA) was developed to assess proficiency in reading, listening,  
grammar, vocabulary and writing using a web-based platform. Students receive a report which shows their overall  
proficiency level as well as a component skills profile and component diagnostic reports. From the reports, students know 
which of the five components they are relatively weaker in, the sub-skills that cause them difficulty and how they can 
make improvements.
This paper describes the development and use of DELTA across five universities within the unique educational context of 
Hong Kong. It will describe how DELTA has been incorporated into the curriculum in each institution and how the policies 
in operation at institutional and educational system level have shaped its development and continue to shape its use. The 
paper will look at the development and use of this diagnostic assessment from the perspective of the political, socio-
cultural, pedagogical, student and operational issues that are prevalent in Hong Kong and which to varying extents exist in 
other contexts.

COFFEE BREAK
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Sunday 31th May

09.30 – 10.00 / Room 23.0.50

10.00 – 10.30 / Room 23.0.50

Operationalising an Assessment Use Argument approach
Barry O’Sullivan, British Council 

Effects of policy and practice on CLIL in Sweden
Liss Kerstin Sylvén, University of Gothenburg

The Assessment Use Argument (AUA) approach to presenting a test validation argument was first proposed by Bachman 
& Palmer in 2010 marks an attempt to systematise the theoretical model of Kane and to peel back some of the layers that 
make that model so complex and, in practice, impenetrable (and therefore impractical). One example of this is the  
compartmentalising of the evidence in the AUA approach to make it more transparent, and therefore more easily collected 
and interpreted by the developer and the end user.
In this paper we propose a unique approach to reporting on a validation study. In the first instance, we present an AUA-
based case study. The case study presented here was undertaken by the British Council in order to prepare an argument in 
support of its Aptis for Teens test. The project was devised as it was considered of considerable theoretical and practical 
importance to attempt to apply the AUA to a test that was developed using a pre-existing validation model (the socio-
cognitive model). It was expected that such a situation would allow us to test the AUA approach and to help us and others 
to understand if and how it might be broadened to allow for its application in such a context.
Following this, one of the authors of the AUA approach itself discusses the study and issues highlighted in the study. 
Finally, the leader of the study reflects on these comments, while both presenters discuss the implications for future  
application of the AUA.

Content and Language Integrated Learning, CLIL, is an umbrella term covering a range of educational models where 
another language than students’, and often also teachers’, first language (L1) is used as the medium of instruction in  
content subjects (Coyle, 2008; Dalton-Puffer, 2011; Marsh, 2000). The aim of this paper is to present findings from a  
longitudinal research project on CLIL in Sweden.
The investigation was carried out at three schools, each representing an idiosyncratic CLIL model. Students (N=240) and 
teachers (N=15) were studied from various perspectives during three years, resulting in empirical data such as student 
receptive and productive L1 (Swedish) and L2 (English) proficiency measures, and student and teacher interviews and 
observations. The paper describes CLIL policies and practices at the three schools, and how language progress and 
proficiency are tested and assessed in a) the respective schools, and b) the research project, and how students’ language 
proficiency compares across schools as well as with non-CLIL peers’.
It seems to be rather the norm than the exception that CLIL policies and practices vary, across schools as well as across 
countries (Cenoz, Genesee, & Gorter, 2013). However, it is of importance to stakeholders to know what the effects are 
of different policies and practices employed. The findings presented here illustrate that policy and practice at the three 
schools indeed have an effect on student performance. Thus, this presentation fills a void in the CLIL research where the 
aspect of policy and practice previously has not been sufficiently accounted for.

PAPERS
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10.30 – 11.00 / Room 23.0.50

Developing and validating a tool for setting minimum score requirements on a young  
learners assessment
Spiros Papageorgiu, Patricia Baron and Richard Tannebaum, Educational Testing Service

Setting minimum score requirements through standard setting procedures requires technical expertise and resources, 
which might not always be available to score users and decision makers. Moreover, reconciling policy expectations and 
standard setting results is both necessary and challenging. This study aimed to develop and evaluate a tool for setting 
minimum score requirements for placement purposes in English-medium schools in secondary education. These schools 
are attended by young learners who are speakers of English as a Second Language (ESL) and might need ESL support classes 
in order to cope with the language demands of the instruction. The rationale behind the tool was to offer score users a 
systematic and practical approach to setting score requirements for ESL placement in contexts with limited resources. The 
tool consists of five stages, which produce two interconnected outcomes: 
• A definition of the local language requirements in relation to the performance levels and descriptors accompanying 

the scores of a young learners assessment used in these schools.
• The definition of minimum scores in relation to local language demands, based on the students’ performance on the 

assessments. 
The content of the tool was evaluated in a focus group study with the participation of sixteen ESL educators from 12 US 
states. The qualitative analysis of the focus group data suggested that the tool was useful for its intended purpose but also 
in need of revisions to make it more user-friendly. The implications of the study for setting score requirements in similar 
contexts will be discussed

11.00 – 11.30 

11.30 – 12.30 / Room 23.0.50

Into the mind of the academic listener:  
The mismatch between testing conventions and real-world needs
John Field, University of Bedfordshire

This presentation reflects the recent growth of interest among language testers in that long-neglected creature, the 
test taker. A fruitful vein of enquiry has been provided by the notion of cognitive validity (Glaser, 1991), which seeks to 
compare the mental processes which a test taker engages with those elicited by the real-world demands for which s/he is 
being assessed. This is obviously an important consideration when considering how accurately any high-stakes test can be 
used to predict real-world behaviour in professional or academic contexts or for immigration or legal purposes. 
A two-pronged approach has been adopted in order to investigate this type of test validity. Firstly, one can draw upon 
well-established models provided by cognitive psychologists, which, on the strength of empirical evidence, identify the 
various operations involved in speaking, listening, writing and reading. These models provide goals towards which lan-
guage teaching and testing can aspire and sound cognitive criteria supplementing those of the CEFR against which tests 
at different levels can be matched. A second line of attack is to obtain verbal reports from test takers in the process of 
undertaking a skills test, and to match these protocols against what we know of real-world performance. 
The presentation will begin with an outline of the principles behind cognitive validity, when applied to the testing of 
second language listening. But the point will be made that the frameworks just described are based upon the behaviour 
of expert adult language users, operating in everyday circumstances. They may therefore have to be adapted quite 
extensively when taking account of a) the rather different performance of young learners, which is constrained by their 
developing cognitive capacities; and b) the different processing demands that might be placed upon a language user in a 
professional or academic context – and the different expectations of stakeholders who might be employing these tests as 
evidence of specific types of proficiency.

COFFEE BREAK
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A research project will be briefly described, which used an understanding of the cognitive processes available to primary-
age children in order to specify a set of listening standards for young learners preparing for English medium instruction.  
However, the main focus of the discussion will be on the specific needs of the adult academic listener, and the extent to 
which tests of academic listening can be said to be adequately predictive of the ability to perform in lecture contexts. Are 
the processes elicited by current testing practice comprehensive enough to predict performance in areas that are  
particularly critical in an academic context? Suggestions will be made for ways in which items can be targeted in order to 
elicit specific processes; and tasks will be identified that are free of some of the limitations of the formats most commonly 
in use.

John Field is Senior Lecturer in the CRELLA research unit at the University of Bedfordshire, UK. He is especially known 
for his work on second language listening; and his Listening in the Language Classroom (CUP, 2008) has become a  
standard work in the field. His background in psycholinguistics (on which he has also written widely) informs much of his 
thinking. He is currently applying it to the notion of cognitive validity in L2 testing; and is developing new types of  
listening test which more accurately reflect the components of the skill. 

CONFERENCE CLOSE



Poster Presentations

Friday 29th & Saturday 30th of May

13.00 – 14.30 / Foyer of Building 22

Predicting college grades from an English language test: 
Need for meaningful subsamples
Brent Bridgeman, Educational Testing Service

Testing in Higher Education:  
Restraints and restrictions
Hans Platzer and Romana Zellinger, University of Applied Sciences Wiener Neustadt

Data from 787 international undergraduate students at an urban university in the United States were used to show the 
importance of separating a sample into meaningful subgroups when predicting academic success. Entirely different 
conclusions regarding the value of an English language test for predicting college grades were reached when correlations 
from a combined sample were separated into subgroups and/or students with very unusual score patterns were screened 
from the sample. For example, in the business school the corrected correlation of the TOEFL Reading score with GPA was 
.28 for non-Chinese students, but only .01 for Chinese students. This number changed substantially (from .01 to .36) 
when the 21 Chinese students (out of 163) with an extreme discrepancy between their receptive (reading/listening) and 
productive (speaking/writing) scores were trimmed from the sample. Furthermore, the trimmed students had higher TOEFL 
Total scores than the untrimmed students (86.9 to 79.5), but they had substantially lower grade point averages (2.4 to 3.2 
on the 4-point grade scale). The problem is not that differences in reading skills are irrelevant for the success of Chinese 
students, but rather that a relatively small group of students with large differences between their reading/listening and 
speaking/writing scores distort the results. The message for admissions officers then changes from “ignore reading  
scores for Chinese students” to “pay close attention to Chinese students with a large discrepancy between their receptive 
and productive test scores,” especially because these students with large discrepancies do not seem to do very well  
academically.

This poster examines the restraints on ESP testing in higher education and their implications for test validity. In the context 
of the Vienna University of Economics and Business, two issues stand out: Firstly, while pre-testing is regarded as  
essential (Bachman & Palmer, 2010; Hughes, 2003) to ensure item quality and reliability, such pre-testing is precluded due 
to test security. Secondly, determining whether a test addresses field-specific skills remains a thorny issue, despite efforts 
by O'Sullivan (2006) and Douglas (2000). Consequently, this paper aims to confirm that an end-of-term exam  
administered at the Institute for English Business Communication is sufficiently reliable without piloting. The study also 
seeks to determine whether the test addresses field-specific content. The analysis is based on 320 test papers and  
students' GPA in their business classes. While the B-index reveals only mediocre item discrimination, reliability is,  
nonetheless, acceptable (phi=0.80; kappa squared=0.79). These are respectable results for a non-piloted test. Regarding 
field-specific skills, the findings of a MANOVA suggest that high-performers in their business classes also achieved  
significantly higher scores in the Business English test (p<0.001). This effect is strongest in the test's business content-
section (partial eta sq.=0.063, p<0.001), but substantially lower in the sections covering grammar/vocabulary and reading. 
This implies that the test indeed accesses field-specific knowledge. We, therefore, conclude that it is possible to develop 
a test instrument which is sufficiently reliable and addresses field-specific content, despite the restraints on ESP testing at 
large business universities.
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Maintaining marking consistency in a large scale international test
Judith Fairbairn, British Council

Second-language skills and cognitive ability:  
Causes and consequences of their interrelation
Hella Klemmert, German Federal Employment Agency

Assessment literacy in English teacher education programmes in Hungary: Policy vs. reality
Ildikó Csépes, University of Debrecen

Perhaps the most problematic issue for human-scored tests of language performance (writing or speaking) is to  
consistently deliver results which accurately reflect the ability of the candidates. Such tests have been criticised over the 
years for failing to deliver reliable results commonly found with objectively scored formats such as multiple choice. While 
it is usual for examination boards to retrospectively analyse rater performance, it is often too late to impact on the score 
awarded to the candidate.
Aptis has pioneered an approach which assesses intra- and inter-rater reliability while also allowing managers to intervene 
in live rating events when issues occur. Aptis raters mark items on-line. Interspersed within the items they mark are control 
items, which are candidate performances that have been marked by a group of experienced raters. Control Items are given 
to raters at the start of their marking session, and then randomly at a rate of 5% (1 in 20). Every time a rater marks a 
control item, they receive the agreed mark and an explanation. This system highlights those raters who are marking outside 
of a set tolerance and allows for their removal from the live system. It also provides continuous standardisation training.
The poster will focus on the approach to identifying appropriate control items and will describe how they are used within 
the system and their impact on rater performance. In addition to the theoretical and operational value of this approach, 
the results of analysis of actual test data are presented and discussed.

Learning a second language is a complex cognitive activity. Obviously the amount of language learning opportunities 
(e.g., hours of language lessons) has an impact on learning success. Also the general cognitive ability (or intelligence) of 
the learner is important, as higher cognitive ability promotes learning success in many areas. In a study with N=1,390 L2  
German learners the relative importance of language learning opportunities and cognitive abilities was explored.  
Participants completed a German placement test and two typical nonverbal tests of cognitive abilities. The placement test 
results in a CEFR level between A1 and C. Data revealed as expected that participants with better cognitive abilities come 
with better German language skills. Regression analyses indicate that cognitive abilities even contribute more to German 
language skills than language learning opportunities do. The definition of the CEFR levels could partly be responsible for 
this high relevance of cognitive abilities for language learning success. The descriptors of the higher CEFR levels contain a 
mixture of linguistic and cognitive competences. Thus by definition both contribute to language proficiency. As additional 
result of the study it could be demonstrated that a conventional verbal test of cognitive abilities was biased for non-native  
speakers. The bias decreased on CEFR level C but remained too large to justify standard test interpretation.

Investigating what constitutes and shapes the Language Assessment Literacy (LAL) of different stakeholders has become 
an important line of research (Inbar-Lourie, 2013). The need to define the concept of LAL is also prompted by a growing 
interest in classroom-based language assessment (see Davison & Leung, 2009; Hill & McNamara, 2012). While LAL appears 
to be an evolving concept over time (cf. Brown & Baley, 2008), the level of assessment literacy of specific stakeholders, 
in our case teacher trainees, seems to be affected by contextual variables such the national educational policy on  
qualification requirements as well as the examination culture that classroom assessment practices are embedded in. 
This poster presentation will highlight the extent to which policy makers can influence LAL in English teacher education 
MA programmes in Hungary as a result of a shift in the requirements in a recent Government Decree (2013). In addition 
to ‘assessment of learning’, there is a more prominent role given to ‘assessment for learning’ than before. The results of 
the investigations show that in spite of the common requirements the scope for familiarising teacher trainees with testing 
and assessment issues on the 10 accredited MA programmes varies considerably. Furthermore, when the training seems 
to cover adequately all the relevant skill areas of the qualification requirements, trainees’ willingness to implement some 
alternative forms of language assessment (e.g. portfolios) appears to be problematic. Possible reasons for this will be 
discussed.
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Task development of speaking tasks within the Austrian “matura“ project
Thomas Koidl, Pedagogische Hochschule, Salzburg

Quizzes: Assess learners’ language skills? Or teachers’ test-writing skills?
Sener Es, Anadolu University

The Austrian educational authorities initiated a reform process towards skills-oriented teaching in the 1990s. The outcome 
was a new curriculum for all subjects based on the concept of “competencies“ (2000, 2004). In turn, this brought about 
the need to change the major school-leaving exam, the “matura“. For modern languages the idea of the “four-skills 
matura“ (reading, listening, writing, speaking) was born. In one fell swoop the now centrally developed exam should 
replace the old one designed by the teachers themselves. While the written exam has undergone a thorough reshape,  
the speaking exam remains in the hands of the teachers examining their own students.
Applying recognised testing principles to task development of speaking tasks is the main focus of the work in progress 
presented here. It tries to answer the following questions:
-How can a task development cycle of speaking tasks be established although there is no central development of tasks?
-How can testing literacy among teachers be fostered?
-What knock-on effects can good testing practices have on good teaching practices?
The poster will show the process of peer and test-taker review of speaking tasks in the setting of in-service teacher training 
sessions. It will present other methods of getting speaking tasks trialled by students and will cast a light on positive washback 
on teaching methods.

Ten to fifteen minute quizzes are generally considered easy to prepare when compared to the high-stakes tests. However, the 
reality may be just the opposite. The process of preparing short quizzes takes actually a real amount of time, requiring careful 
consideration of questions. In addition to this, preparing the key of a quiz is a feat itself in some situations. The learners, who 
are at the stage of developing their interlanguage skills, may come up with such unexpected answers that the graders may 
find themselves lost without a well-prepared answer key. This is especially true when the test takers are required to produce 
even a bit of a language in a rather controlled way. This poster presents a collection of quiz samples, their stories of preparing 
them, and learners’ unanticipated answers to these quiz questions. This collection is worth great attention because it comes 
from hands-on experience over years, and it suggests implications for designing quizzes and their answer keys.

Assessing language teachers’ ESP: Developing a scale for diagnostic assessment
Alexey Korenev, Tatyana Ershova,  Lomonosov Moscow State University
Carolyn Westbrook and Yvonne Merry, Southampton Solent University

While issues of foreign language teaching methodology have received considerable attention in the publications on  
methodological aspects of teacher training (Freeman, 1989; Ellis, 1986; Burns & Richards, 2009; Scrivener 2014), much  
less attention has been given to the language that they use. The same disproportion can be observed in the existing 
assessments for teachers. Cambridge Exams for language teachers (TKT, CELTA, DELTA) assess a number of professional 
skills and language knowledge, but almost ignore the language functions of trainee teachers. This is perhaps not surprising 
since policies on teaching qualifications do not state any such need. When the language used by teachers is taken into 
consideration, research mainly focuses on classroom language use (Elder, 2001; Freeman, Orzulak & Morrissey, 2009; 
Walsh, 2011).
The poster will present a work-in-progress project aiming to develop an assessment scale built on the conceptualization 
of classroom interaction as a particular communicative competence of teachers and an essential part of their ESP. Using 
previous research in the areas of academic and classroom discourse (Mercer, 1995, 2008; Hyland, 2009) and works that 
look at interactions in foreign language classrooms (Bailey & Nunan 1996; Walsh, 2011), as well as video-recorded lessons, 
we are developing a set of descriptors for formative assessment of trainee teachers and online diagnostic assessment  
of video-recorded lessons. Conference participants will be invited to critique the scale and share their views on the  
assessment of language teachers’ ESP.
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Social Program

Food outlets on campus

Thursday, 28th May
Welcome reception at KUA2 Centre between 18.00 – 20.00

Friday, 29th May 
Reception at The Monks’ Cellar (Munkekælderen) Conference Centre at 20.00

Saturday, 30th May
Canal Cruise at 19.00
Conference Dinner at Café and Restaurant Ofelia at 20.15

Sunday, 31st May
Trip to Kronborg Castle after the conference.  
This includes a bus ride to and a guided tour of Hamlet’s Castle in Elsinore.

For details, please visit ealta2015.ku.dk.

KUA2 Canteen 
Building 23

Frokost Lunas Fødselsdag 
Café, Amager Vest

Studie Street Grill 
Restaurant, Rued Langgaards Vej 6

Netto 
Supermarket, Rued Langaards Vej

(5 minute walk)
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Restaurants and cafés in the vicinity

(15-20 minute walk, close to the waterfront)
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Assessment Research Awards 

Assessment Research Grants

 

www.britishcouncil.org/aptis

Innovation in Assessment Prize

 

The British Council Assessment Research Awards and Grants recognise achievement and 
innovation within the field of language assessment and form part of the British Council’s 
extensive support of research activities across the world.

British Council Assessment Research Awards 
and Grants 2015

These awards are designed to assist research students in their 
studies, or in presenting their work at an international 
conference. The maximum award given is £2,500. Winners for 
2015 are:

Tanzeela Anbreen (University of Bedfordshire, supervisor 
Professor Stephen Bax)

Tony Clark (University of Bristol, UK, supervisors Dr Guoxing 
Yu & Dr Talia Isaacs)

Elsa Fernanda Gonzalez (University of Southampton, 
supervisor Dr Ying Zheng)

Edit Ficzere (University of Bedfordshire, supervisor Dr Fumiyo 
Nakatsuhara)

Mikako Nishikawa (University of Bristol, supervisor Dr 
Guoxing Yu)

Saerhim Oh (Teachers College, Columbia University, USA, 
supervisor Professor James E. Purpura)

Victor D. O. Santos (Iowa State University, USA, supervisor 
Professor Carol A. Chapelle)

Linxiao Wang (Northern Arizona University, USA, supervisor 
Dr Okim Kang)

The Innovation in Assessment Prize celebrates innovation in the 
area of language testing and assessment. The winner for 2015 is: 

Centre for English Language Education, University of Nottingham, 
Ningbo, PRC for integrating the use of rater-to-student feedback 
comments in rating scale development. The innovation is a new, 
practical method of developing rating scales. The ‘feedback 
content analysis’ method recycles rater-to-student feedback 
comments as ‘rater observation’ data for use in creating improved 
rating scale verbal descriptors.

International Assessment Award
This award recognises an individual working for the promotion of 
excellence in language assessment internationally. This year’s 
award will be presented to Dr Neus Figueras Casanovas.

Dr. Neus Figueras Casanovas has a degree in English Philology and 
a PhD in Oral Testing, both from the University of Barcelona. Neus 
started her career as a teacher of English at the Escuela Oficial de 
Idiomas de Barcelona where she very quickly began to develop her 
considerable talents and exert her influence in the world of testing 
and assessment in Spain.  She worked in the Ministry of Education 
in Catalunya for 20 years, where she coordinated the development 
and administration of standardised certificate examinations for 
adult learners of foreign languages. She also collaborates regularly 
with the Instituto Cervantes and has recently co-authored Pautas 
para la Evaluación del Español como Lengua Extranjera (Guidelines 
for the Evaluation of Spanish as a Foreign Language), published by 
Edinumen.  

Neus has also been involved in numerous international research 
projects including Speakeasy, Dialang, Ceftrain, ENLTA and the 
Dutch Construct Grid. She collaborates regularly with the Council 
of Europe in the dissemination of the CEFR within the context of 
testing and assessment and is one of the authors of the Manual for 
Relating Examinations to the CEFR (2009). She has published many 
articles in the field of language teaching and assessment and has 
delivered courses and presentations in universities across Spain 
and in other European countries, as well as in Asia and the United 
States.

Neus was the first elected president (2004-2007) of the European 
Association for Language Testing and Assessment (EALTA) of which 
she is now an Expert member. She is well-known for her willingness 
to collaborate with national and international institutions and 
assessment and testing events, where she is a very popular figure.  
She currently lectures part-time at the University of Barcelona and 
the Universitat Pompeu Fabra in Catalunya, Spain.

Grants are designed to support research projects that are 
directly focused on Aptis, the British Council’s English 
assessment tool. The maximum grant given is £17,500. 
Winners for 2015 are:

Yo In’nami and Rie Koizumi (Chuo University, Japan) for their 
project which explores the factor structure and four-skill 
profiles of the Aptis test.

Carol Spöttl, Franz Holzknecht, Kathrin Eberharter, Benjamin 
Kremmel and Eva Konrad (Language Testing Research 
Group, University of Innsbruck, Austria) for their project which 
will use eye-tracking technology to investigate the cognitive 
validity of the Aptis Listening Test.

Jesús García Laborda, Marian Amengual Pizarro, Mary 
Frances Litzler, Soraya García-Esteban and Nuria Otero de 
Juan (University of Alcalá, Spain) for their project which will 
explore student perceptions of the CEFR levels and the impact 
of guided practice on APTIS oral test performance.

Key Dates
Call for proposals: October 2015
Closing date for proposals: 30 January 2016
Winners announced: March 2016

Assessment Research Awards 
and Grants 2016
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An indispensable resource for anyone interested in 
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Examining English – the complete set 

To fi nd out more about our
full list of publications:

www.cambridge.org/elt/silt  
www.cambridgeenglish.org/silt
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IELTS
Research
Grants –
apply now!

IELTS Joint Funded
Research Program 2015
Educational institutions and suitably qualified
individuals are invited to apply for funding
to undertake applied research projects in
relation to IELTS for a period of one or two
years. Projects will be supported up to a
maximum of £45,000/AU$70,000.

Application deadline: 30 June 2015

Download an application form from:
www.ielts.org/research_grants

CE_3386_5Y02_D_EALTA_2015_IELTS_Advert_AB.indd   1 18/02/2015   16:55
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